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RESUMEN

El proceso educativo requiere compromiso y preparación de los 
docentes para brindar una educación inclusiva que permita el 
bienestar de los niños/as con Necesidades Educativas Especiales 
asociadas o no a la discapacidad. El autismo considerado como 
un trastorno del neurodesarrollo necesita ser diagnosticado 
en edades tempranas, con el fin de generar una intervención 
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oportuna y pertinente en el ámbito escolar, familiar y social de 
acuerdo al nivel de severidad, pues cada persona manifiesta 
sintomatologías diferentes. Esta condición ha sido aceptada como 
motivo de inclusión y tema de interés debido a su prevalencia 
e incremento. El objetivo de la investigación es analizar 
intervenciones psicoeducativas que comprometen las áreas 
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sociales, emocionales y comunicativas utilizadas en otros países. 
Frente a esta situación, metodológicamente la investigación es 
de corte descriptivo-exploratorio, se ha realizado una búsqueda 
sistemática bajo diferentes parámetros, ecuaciones y códigos 
de búsqueda que posibilitaron enmarcar estudios dentro de 
los últimos cinco años. Los resultados de la investigación se 
analizan a partir de un cuadro comparativo que expone varias 
prácticas de intervención psicoeducativas utilizadas. Ecuador ha 
adaptado metodologías aplicadas en el mundo como procesos 
de intervención siendo una alternativa de trabajo, el estudio 
pone en consideración la disciplina consciente como estrategia 
metodológica para atender a niños/as con autismo, puesto que 
estimula los procesos de autorregulación mediante el amor y 
la empatía, fortaleciendo áreas afectadas por el trastorno de 
neurodesarrollo. 

Palabras clave: Autismo, disciplina consciente, programas 
alternativos, inclusión.

ABSTRACT

The educational process requires teachers’ commitment and 
preparation to provide an inclusive education that allows the 
well-being of children with Special Educational Needs, which 
might be associated or not with disability. Autism is considered 
a neurodevelopmental disorder, it needs to be diagnosed at an 
early age in order to generate a timely and pertinent intervention 
in the school, family, and social environment, based on the level 
of severity, for each person manifests different symptoms. This 
condition has been accepted as a reason for inclusion and as 

a topic of interest because its prevalence and increase. For this 
reason, psychoeducational interventions used in other countries 
that compromise the social, emotional and communicative 
area stand out. However, it seeks to highlight the importance 
of conscious discipline as an alternative methodology adjusted 
to the Ecuadorian context and quality of life. Considering this 
situation, regarding the methodology, the research type is 
descriptive-exploratory. A systematic search has been carried out 
under different parameters, equations, and search codes, which 
have made it possible to frame studies within the last five years. 
The results of the research are analyzed from a comparative table 
that presents the psychoeducational intervention practices used 
at the global, regional, and local levels. Ecuador has adapted 
methodologies applied in the world as intervention processes, 
which are considered a work alternative; however, the study takes 
into consideration conscious discipline as a methodological 
strategy to care for children with autism, given that it stimulates 
self-regulation processes through love and empathy.

Keywords: Autism, conscious discipline, alternative programs, 
inclusion

INTRODUCTION

According to the World Health Organization (WHO), “it is 
estimated that in the world 1 out of 160 children (0.625%) has an 
ASD” (Lampert, 2018, p.1). Studies have shown that children with 
Autism Spectrum Disorder (ASD) have difficulties in different areas 
of their childhood development which is placed according to the 
level of severity (Tello, 2017), it mainly affects communication, 
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social and emotional areas. “According to the data provided 
by National Health Statistics Reports, most of children with ASD 
(58.3%) presents it at a slight level, while 34.8% at a moderate 
level and 6.9% at a severe one” (Lampert, 2018, p.1).

The prevalence of autism in each country has been increasing, so 
diagnoses and interventions are tried to be carried out in order 
to optimize the development and well-being of people with ASD, 
as the United Kingdom, Spain and Chile have already done. 
Ecuador, according to the WHO, has registered in 2018 the 
existence of 1,521 cases, without considering those that have 
not yet been reported and those that have been erroneously 
diagnosed (El Telégrafo, 2019). Even when there are ministerial 
agreements to promote the inclusion of children with Special 
Educational Needs (SEN), including autism. In Ecuador, there is 
a long way to go in terms of educational interventions, since 
discrimination is very notorious and there is no deep awareness 
about this disability. Zurita (2018) through his writing “Social 
and Educational Inclusion for Children with Autism Spectrum 
Disorder”, tries to raise awareness in the Ecuadorian population, 
aiming to improve the quality of life of these people, in this study 
he carries out a campaign with the name “Multicolor Blue: A 
Look at Autism”.

The Ministry of Education (2018) makes the proposal “Pass the 
word, conscious discipline” that looks for self-regulation of the 
child based on love, understanding and problem solving. This 
pedagogical plan is applied to the Ecuadorian educational 
system, because it has had favorable results (pp.7-12). However, 
the use of it as an intervention strategy for ASD has not been 
viewed as a pedagogical or accompanying practice. For this 

reason, this study tries to relate the affected areas of autism 
with the abilities, which are going to be stimulated by conscious 
discipline, becoming this is an alternative of intervention.

OBJECTIVE

The objective of the research is to identify the different 
psychoeducational interventions that involve autism by reviewing 
some recent literature, based on conscious discipline as an 
alternative in educational practice in the Ecuadorian context.

CONCEPTUAL FRAMEWORK

Conceptualization ASD

The theoretical basis of neurodevelopmental disorders considers 
Special Educational Needs (SEN) that are characterized by 
deficits in different areas of child development, including among 
them autism, according to Morrison (2015) DSM-5 “the autism 
spectrum disorder (ASD) is a heterogeneous neurodevelopmental 
disorder with highly variable degrees and manifestations that 
has both genetic and environmental causes ”(p. 26) and” the 
severity is based on deteriorations of social communication and 
in restricted and repetitive behavior patterns “(p.28 ). 

Areas of affectation.

Autism spectrum disorder is a condition that involves different 
difficulties in the areas of development. Those most affected 
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ones are: communication, socialization and motor with different 
degrees of affectation. (Graphic 1)

High impact intervention programs

There are several investigations of alternative proposals and 
interventions to put them into practice in the educational field, 
mainly in Europe where there is high interest in the autistic 
population. “According to a study carried out in the United 
Kingdom with parents of children with autism spectrum disorder 
about their experiences with the English educational system, 
52% (...) are making progress in their schools” (Lampert, 
2018, p 9), due to the use of methods guided by intervention 
programs. Such is the case of Treatment and Education of 
Autistic and related Communication-handicapped Children 
(TEACCH-Treatment and Education of Children with Autism and 
Associated Communication Problems) implemented in North 
Carolina and with a spread in 45 American states and different 
countries around the world. García (2008, as cited in De Goñi 
Sánchez, 2015) mentions that its purpose is to create structured 
environments that generalize these learnings to other contexts, 
preparing people with autism to manage independently in their 
daily life. The same author points out that “it is based on the 
organization of space, change of activities through agendas, 
study and work systems to facilitate the learning process and 
the organization of the material to stimulate the independence 
of the student” (p.17).

Applied Behavior Analysis “ABA” is another intervention that 
tries to extinguish undesirable behaviors through positive 
reinforcement, “intensive interventions of ABA lead to positive 
effects on intellectual functioning, language development, 
acquisition of skills and functioning in the society” (Antuña, 
2015, p. 28). It has been outstood for its use in Spain and, also 

Communication 
and social 
interaction 

Motor skills 

Graphic 1
Areas of Development involved in Autism.

Note. The graph details the difficulties of autism that occur in the different 
areas of development, based on reviewed researches. DSM-5 relates the first 
two, because of their similarities. Own elaboration
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around the world, inasmuch Colombo (2018) highlights that it is 
the “type of approach that has more research on the spectrum, 
with more solid results in comparison with other eclectic 
perspectives and approaches, and it should be considered as 
the first-choice treatment” (p.14).

Focused intervention programs

In Argentina, there is a high rate of interest so professionals 
who face the inclusion of children with ASD in the school 
environment has been prepared, for that reason, Carretero 
(2019) is mentioned as director of a Postgraduate center that 
gives opening to the course on Psychoeducational Intervention 
in Autism Spectrum Disorders in Argentina. Similarly, Mexico 
carried out a research on: Intervention in a child with autism 
by playing, written by Moreno (2017) where he shows interest 
in generating quality intervention programs for this population. 
Colombia opted for an inclusive initial education, thus having a 
study carried out at the formal educational institution Gimnasio 
Campestre Guilford whose results show that “the pedagogical 
orientations around Autonomy, Self-concept and Self-image 
must be dealt, since in all three aspects there are children with 
opportunity of strengthening” (Gutiérrez et al., 2019).

Despite the few regional studies, the ones that has been carried 
out are about researches that try to improve the situation for 
people with this condition. There are intervention programs 
carried out in Spain with good results, as Peris (2015) highlights 
in his book “Elaboration of an intervention program for the 
development of socio-emotional competence and improvement 
of the inclusion in the classroom of a child with Autism Spectrum 

Disorder”. From those programs we can cite the following: 
Hanen; focuses on family involvement as the core to optimally 
care for children with autism. TEACCH; During the stimulation 
process the child improves their communication, social and 
emotional skills, so in “reviewed studies show that the use of 
the TEACCH methodology not only improves children’s areas 
of development, but also reduces levels stress from parents and 
teachers and improves the well-being of adults themselves” 
Turner-Brown et al. (2016, as cited in Sanz-Cervera, 2018).

Citing another example, there is the EIBI program based on the 
ABA methodology, “this method consists of breaking behaviors 
into subcategories, teaching through repetition and positive 
reinforcement for each subcategory” (Ministry of Health and 
Social Protection, 2015, p 43) allowing the inclusion in the 
process of parents, teachers and therapists, achieving co-
responsibility for the context that surrounds the infant. Pivotal 
Response Training (PRT) developed in Scotland, also stands out 
for the use of the ABA method, it uses operant or behavioral 
principles based on the child’s restricted interests (Kerry 
C. M. Gunn, 2015, p. 11). In two writings by Cuesta et al. 
(2016) “Autism Spectrum Disorder: Educational information 
and training throughout life” and “Quality of life and Autism 
Spectrum Disorder” (Vidriales et al., 2017) look for the optimal 
development of people, the fulfillment of their goals for personal 
satisfaction and a long-term quality of life, allowing them to 
be part of an inclusive society. The “Project for environmental 
structuring in children’s classroom” (PEANA) carried out in 
Spain, is determined by the use of preferably visual keys, aimed 
at two fundamental dimensions: space and time management 
(Tortosa, 2016).
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Intervention programs spread in Ecuador

In Ecuador, there is still a long way to go in the inclusion of male 
and female children with autism, due to little official guidance by 
a regulatory entity. Several associations focused on Autism have 
been formed, one of them is the Association of Parents and Friends 
for the Support and Defense of the Rights of People with Autism 
of Ecuador (APADA), which provides support to families who 
have a child. with ASD (Mejillones, 2018). In these institutions, 
some intervention strategies have been established based on the 
experiences from other countries, such as the TEACCH and ABA 
methods. In the study carried out by Mejillones (2018) shows 
that in APADA there is a basic knowledge regarding the ways of 
working with these people, 42% of caregivers know or have heard 
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Graphic 2
Analyzed intervention programs 

Note. The programs are distributed according to their use around the world. 
Own elaboration.

about the TEACCH Method and 25% know the ABA System, but 
its application is unknown. Likewise, the director of the Virgen de 
la Merced Foundation highlights the use of the TEACCH Method 
for all the benefits it offers (p.47).

Intervention approaches

According to the review of works, this study has framed the 
different intervention programs into three approaches based on 
their objectives:

Combined: it includes the participation of all the family, 
professionals and the community in order to be more effective 
from an integral perspective, belonging to this approach the 
TEACCH program (Álvarez et al., 2018).

Psychoeducational: it includes proposals focused on 
therapeutic, sensory, social, cognitive and behavioral techniques 
aimed at improving language and behavior. Therefore, the 
SAAC, ABA, PEERS, ABI and music therapy interventions make 
up this group as they have objectives focused on communication 
and behavior Howlin et. al (2009 as cited in Peris, 2015).

Family: it works from the family nucleus to understand the 
needs of the individual by providing training to them, being part 
of this approach the Hanen program (Peris, 2015). 

Inclusion in the ASD

The Ministry of Education (2018) in the National Model of 
Management and Educational Attention for Students with Special 
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Graphic 2
Principles and pillars of positive discipline

Note. The graphic is made based on what Durren (2013) and Ortega (2014) 
mention. Own elaboration.

Educational Needs Associated with Disability of Specialized 
Education Institutions, mentions as part of its target population 
the “Psychosocial / mental disability (disorder of the autism 
spectrum) that present a level of severity grade 2 (Notable help) 
and grade 3 (Very notable help); Its general objective is to 
respond to people with disabilities by guaranteeing their rights 
in Specialized and Inclusive Education institutions ”(p.42). 
Because of the above mentioned, this is an attempt by the 
government to take this population into account in the offer of 
the national educational system.

Treating children with SEN is a challenge for teachers, who 
not only have to know about the difficulties that arise from 
the disorder but they must also concentrate on satisfying their 
needs and interests that require greater effort and knowledge. 
The Ministry of Education has regulated the administrative part 
by establishing that teachers must include children with SEN 
in regular classrooms and clarifies that for each student with 
disabilities susceptible to inclusion (grade 1) they will have 
an equivalent of regular students, “one student with autism is 
equivalent to five students without disabilities” (Espinoza, 2013, 
p.6). In the academic part, no formal intervention programs 
have been established, this makes the teacher feel the need 
to venture on their own about what methods and strategies 
they consider most pertinent to deal with this population with 
disabilities.

A look from the conscious discipline

Conscious discipline or also known as Positive is a set of tools 
of the program proposed by Dr. Becky Bailey, a specialist in the 

integral development of children and their education, which is 
detailed in “Pasa la voz” (Ecuador), it consists on developing 
socio-emotional skills such as self-regulation, empathy, 
resilience and trust, through “love and connection instead of 
fear, as the main strategy”. On the other hand, to understand 
its significance, Santa Cruz and D’Angelo (2020) cite other 
authors who affirm that positive discipline is based on 4 pillars 
and five key principles.

METHOD

The article, which is a descriptive-exploratory research, presents 
the different educational intervention programs on the autism 
that exist around the world, and it also tries to highlight the 
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use of conscious discipline as a new intervention alternative. 
The descriptors for analysis used in here were those research 
works on the subject found in journals such as Dialnet, Scielo, 
Research Gate, Educational Psychologists and university 
repositories, as well as Google Scholar. Similarly, the Gavilán 
Model was considered, thus carrying out 15 search equations 
under the criteria of the last five years of publication.

From the investigations found, an Excel matrix was made 
that facilitated the systematization and a second selection 
of pertinent information to be cited in the study, establishing 
the following parameters: year of publication, name of the 
article, translation, author, date of search, link, magazine, 
language, abstract, discussion or conclusion. Subsequently, 
each of the themes found was analyzed, highlighting 
similarities in terms of characteristics and results for the 
validity of the psychoeducational intervention programs, 
(table No. 1). Regarding to conscious discipline, the relevant 
ideas of each selected study were descriptively synthesized, in 
order to compare the development areas that it involved in 
correspondence to autism, to finally draw conclusions.

RESULTS

The various intervention programs demonstrate the impact 
that treatments have on the progressive development of skills 
affected by ASD based on their results in experimental studies. In 
this way, the present research stands out relevant achievements 
based on quantitative data, such as: Torró (2012) in his analysis 

of the ABA program indicates that in 508 studies, the 70% of 
the results have been beneficial, 2% have been ineffective, 28% 
are unknown and there have been no results in which children 
have received any damage or harm due to the program (p. 18). 
On the other hand, the TEACCH program in Spain, shows in 
several studies the effectiveness of the interventions, the 80% 
of the parents valued the results positively according to the 
Ministry of Sciences and Innovation (2009). SAAC shows that 
the 18.19% from 11 studies have used the method to reduce 
challenging behaviors and its effectiveness has been 100%, 
the participants reflect improvements in communication and 
communicative intention, that is an increasing in the number 
of social interactions (Martin, 2018, pp. 16-17).

There are also other programs with the intention of more 
focused professional interventions, which lead to a dispersion 
in terms of application in different contexts. The PEERS, PECS, 
ABI and PEANA programs are in studies of conceptualization 
that, despite they have obtained some favorable results, these 
are limited studies, so they recommend carrying out more in-
depth and experimental investigations to obtain information 
regarding the area of development involved in each intervention 
(Sanz-Cervera, 2018). Following this line, HANEN in his study 
aimed at 3 children and another work aimed at a sample of 
51 infants getting favorable results in terms of vocabulary, the 
RT program analyzes 13 children who are candidates for the 
diagnosis of ASD and in another a sample of 20 subjects, 
with the purpose to know the socio-emotional functioning. On 
the other hand, music therapy is only framed in case studies, 
without major significant results.
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Table 1
Analysis of Outstanding Intervention Programs.  

Note. This table shows the number of investigations, stands out their results and the characteristics of the main programs for children with autism.

Approaches or 
types

Intervention 
Programs Characteristics Results

Combined TEACCH

- Structured environment.
- Visual support (pictograms) 
- Preparation of people for life. 
- Use of technological tools.

Psychoeducational ABA

- Inclusion of parents, teacher and therapists. 
- Look for personal satisfaction and quality of life. 
- Progressive positive reinforcement in order to  

eliminate bad behaviors.

Familiar Hanen

- Family participation is very important to get a 
progressive development.

- It works on several communication difficulties. 
- Interaction practical strategies in routine activities.

Psychoeducational PEERS
- Stimulation and development of interpersonal 

and intra personal relationships. 
- It Works in social communication and response. 

Combined SAAC - It stands out the learning by visual methods.
- Use of differentiated communication tools.

4 investigations focused on TEACCH mention that 
children improve in social, communication and 
emotional skills, caregivers and parents reduce their 
stress and emotional burden.  

4 articles compare it with other programs (TEACH, 
PECS and others) and they show that it is the most 
recommended one since there is a progressive 
increase in social skills, intellectual functioning and 
language development.

Research confirms that the program increases the 
vocabulary and several forms of communication in 
context.

5 studies mention that these children improve their 
social skills. However, there are limitations due to 
various factors.  

3 investigations show that communication problems 
decrease and there is socio-communicative increase, 
however, it cannot be generalizable due to the limited 
population. 

These synthesized data of the diversity of programs show that 
the studies are minimal in terms of the sample considered for 
each research work, due to the characterization of autism and 

the symptoms it presents. The foregoing makes it possible to 
mention the scarce generalization of intervention programs, 
since they must be adapted to each country and to the 
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levels of severity of autism. According to the findings about 
educational intervention programs for ASD, there have been 
several attempts to optimize the education of these children 
in order to improve the quality of life and integrate them into 
society, as Cuesta mentioned, et al. (2016) “The programs, 
and therefore the intervention, will be aimed at promoting 
personal development in all areas of daily life. His planning 
will focus on getting achievements that are relevant in the life 
of the person”. (p. 159)

On the other hand, conscious discipline can be an alternative to 
treat in children with autism because of the principles and pillars 
that this methodology works based on respect and empathy for 
the other. In addition, it is in the same line of TEACCH when it 
comes to making the culture of autism known to relatives and 
infants who are mates of the child with ASD in a structured way. 
Like, SAAC and PECS at the moment of starting a spontaneous 
social interaction and communication within the framework 
of understanding and love. These similarities to conscious 
discipline give way to its consideration as an alternative 
method. The use of state-of-the-art methodologies reflects the 
disuse of traditional methods that according to Santa Cruz 
and D’Angelo (2020) mention that they provoke aggressive 
behaviors, emotional deficiencies (anger, resentment, sadness 
and fear), escape behaviors, imitation and continuous use of 
punishment (pp. 60-61). Paraphrasing the same author, the 
use of conscious discipline is a reliable option to generate 
a feeling of belonging, self-discovery, autonomy, and mutual 
respect. These fundamental aspects in students´ lives, in 
addition to the participation of the family context, are a key 
element for the progressive development of the areas to be 

stimulated, since it is “unlikely that positive discipline will be 
successful if children face a set of expectations and rules at 
school and a completely different set at home” (Center for 
Justice and Crime Prevention, 2012, p. 9).

In Ecuador, there are studies and some investigations as new 
proposals, one of them is, the Competency Development Model 
to achieve the progress of the effective capacities in children 
with ASD, it tries to adapt conscious discipline strategies to 
work in an inclusive context within a regular classroom (Vargas, 
Pucha, & Morillo, 2019, p. 23); however, this study does not 
have quantitative results. Similarly, the San Francisco de Quito 
University in its transversal research entitled “Positive discipline 
an educational method for preschool children with ASD, autism 
spectrum disorder” (Alarcón, 2019). This study is in application 
and its favorable results are expected in the emotional, social, 
and educational aspects. Despite these efforts, López and Larrea 
(2017) in their pioneering study entitled “Autism in Ecuador: A 

Graphic 1
Relationship of conscious discipline and the areas affected by autism.

Note. The graphic details how the developmental areas affected by autism 
can be addressed with the social-emotional skills that conscious discipline 
addresses. Own elaboration.

Autism/ areas
of affection Conscious Discipline

Socio 
em

otional-
skills

Communication Love Confidence Horizontal 
relationships

Socialization Self- regulation Empathy Resilience
Motor skills Permanent support Self- regulation

Best Pedagogical Practices for children with Autism Spectrum: Conscious Discipline as an alternative
• Paola Briget Bonifaz, Diana Carolina Callejas, Milena Denisse Pico, Paola Mireya Regalado y
Verónica Alexandra Carvajal • VÍNCULOS-ESPE (2022) VOL.7, NO.1: 61-77



PRINT: ISSN 2477-8877
ONLINE: ISSN 2631-2751

PRINT: ISSN 2477-8877
ONLINE: ISSN 2631-2751

71

social group awaiting attention” stands out that the deficiencies 
in the diagnosis are a barrier to inclusion because in 161 schools 
in Quito “36% of the schools believe that there is at least one 
child who has not had an ASD diagnosis” (Pazmiño and Zurita, 
2018, p. 43). The results of this research show figures regarding 
insertion in schools, showing that 58% have had negative 
experiences, due to rejection, misunderstanding and isolation, 
and this is a common experience.

DISCUSSION AND CONCLUSIONS 

The differences of autistic children have given a path to develop 
studies for the implementation of intervention programs around 
the world, several of them have had positive responses and 
each one presents different intervention approaches because 
of the nature of the cases and the context. Around the world, 
the TEACCH intervention program with a combined approach 
that includes the family and the use of technological tools as 
part of the process, involving the structuring of space and the 
organization of time with the support of visual information, has 
enable personalized attention to the particular needs of male or 
female children with ASD in a regular education setting, Turner-
Brown et al. (2016, as cited in Sanz-Cervera, 2018). TEACCH 
has some similarity to the SAAC communication intervention 
program that emphasizes visual learning. Several investigations 
show great success in their applications, García and Sánchez 
(2000, as cited in Mira and Grau, 2017) affirm that “in the case 
of students with ASD, the Total Communication system is one of 
the most used and with the best results according to evidence 
based on practice ”(p. 116), also, Chile in an investigation 

(González et al., 2017) carried out on parents of children with 
autism spectrum comment that there was great improvement in 
the social and communication areas of their children after using 
SAAC as an intervention method, it also allowed them to know 
their needs and be able to satisfy them.

The ABA program focuses its focus on behavioral intervention. 
Colombo (2018) in his writing “ABA in the treatment of autism”, 
presents a historical tour and analysis of research that studies the 
influence of this program around the world, and it was found that: 
In 2009, the National Autism Center produced an analysis of 
22 investigations about the ABA program and it was determined 
that early intervention is solid and successful for disability. In 
the same way, Peters et al. (2011, as cited in Colombo, 2018) 
tries to measure the effectiveness of the program based on 11 
investigations that found that children with ASD successfully 
overcame various areas of development (pp. 11-12). In this 
way, it is determined that the guided intervention with the ABA 
program favors the quality of life, in addition family is included, 
this is an alternative that can be improved as it is carried out in 
different countries and is adapted to their realities.

Meanwhile, Hanen bases his program on family participation 
context. Within the research by Pérez and Arróniz (2018), it is 
analyzed the studies by Girolametto, Sussman, and Weitzman 
(2007) as well as McConachie et al. (2005), and it is established 
that this program is relied on the interest and parent intervention, 
managing to expand the vocabulary of children with ASD, 
unlike PEERS, which is aimed at interpersonal and intrapersonal 
relationships. On the other hand, a study carried out at the 
University of Valencia stands out music therapy as a sensory-motor 
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intervention program to work with children with autism. In the 
same study Calleja, Sanz and Tárraga, (2016) mention that “11 
out of 18 interventions obtained significant improvements (…), 
while in the remaining 7 interventions, either the improvement 
did not reach statistical significance or there is some kind of 
limitation regarding the effectiveness of the intervention” (p. 
152). Therefore, it is necessary to rethink the methodological 
adaptations to improve music therapy activities in ASD. Like this 
one, the PECS, ABI, RT, PEANA programs require more research 
with statistical data and considerable samples that express their 
reliability as treatments for ASD.

The particularities of autism are manifested as challenges for the 
social context, due to the symptoms that occur according to the 
level of severity. This fact gives way to the need for appropriate and 
adapted interventions according to their characteristics based on 
a reliable diagnosis. Most research shows that the peculiarities 
of autism are focused on various areas of development. The 
situation in Ecuador is a topic of discussion, López and Larrea 
(2017) establish that the 26% of the children in a study group 
received between 1 to 5 different previous diagnoses, 13.75% 
were misdiagnosed, 46.2% in Guayaquil and 23.7% in Quito. 
These author spent more than $ 1000,oo USD trying to get the 
longed-awaited diagnosis. According to the WHO, in 2018, the 
existence of 1,521 cases has been registered, without taking into 
account those that have not yet been reported and those that 
have been erroneously diagnosed (El Telégrafo, 2019).

This situation should be a matter of interest for the corresponding 
organizations or entities, starting with the collection of data 
about the disabilities that exist in the Ecuadorian population 

and in this way to comply with the robust legal framework that 
was implemented in order to improve the quality of life of these 
people. This will lead to the generation of studies of alternative 
methodologies for the educational field from reliable diagnoses 
or also to the adaptation of existing programs such as the case 
of Conscious discipline proposed by Dr. Becky Bayley, which has 
been globally applied up to now without having specifications 
for male or female children with ASD. The technical-pedagogical 
support guide from Ministry of Education.cl (2016) refers to 
the characteristics of qualitative alteration, social interaction, 
communication, behavior patterns, interests and restricted, 
repetitive, and stereotyped activities as a basis for the Skills 
approach. In this way, Simons and Tupiño (2019) in their writing 
about teaching strategies based on Conscious discipline for 
the inclusion of children with ASD, consider these activities as 
a necessity to meet the objectives. Another point to consider is 
the pedagogical practices of the TEACCH and ABA intervention 
programs that have been adapted by institutions, associations, 
or organizations dedicated to working for the well-being and 
improvement of people with autism despite the little knowledge 
they have regarding their application. This aspect demonstrates 
the need to professionalize those intervention practices.

Hence, in addition to analyzing the strategies used by positive 
discipline so they will be the support in the inclusion of children 
with autism, it is necessary to generate studies that quantitatively 
demonstrate the benefits of its applicability. Even when there are 
agreements of the Ministry of Education regarding educational 
inclusion, the implementation and adaptation of alternative 
methodologies such as pedagogical practices for children with 
autism in regular classrooms, depends on each educational 
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center, in the same way the teacher training in the country 
needs to be included in the curriculum subjects that deal with 
special educational needs focused on disabilities such as autism, 
in order to generate specialized educational spaces in this 
neurodevelopmental disorder. 
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